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The twentieth century America has seen up to now a period 
of the re-examination of all aspects of education. In 1900 the internal 
reorganization of education had taken placej under the impact of new 
ideas from abroad had come the teacher training movement, the placing 
of psychology as the master science for teachers and child study, the 
Herbartian influence, and that of Froebel. By 1900, the school organ­
isation was rigid, the school's activities were formal and invariable} 
the content of education was traditional and conventional. 
Around 1900 many factors were operating to change traditional 
conventional education, factors such as the changes in the racial 
composition of the United States population, the achievement of the 
machine age, urbanization, and the reinterpretation of education and 
social theory by John Dewey, Thorstein Veblen, Colonel Parker, and 
others. The twentieth century has been therefore a period of re-exam­
ination of all aspects of education. One of the most striking trends 
in modern American education has been the emergence of a philosophy of 
education with objectives found in social need} out of this enriched 
philosophy have come the many, varied types of education furnished to 
meet individual needs and differences — adult education, education for 
the handicapped, part-time education for the employed, and vocational 
education: as well as many more* 
Out of the trends mentioned above have come educational 
programs aimed at the socialization of the school with the resultant 
adjustment of the school to meet individual and social need. Thus, 
a part of any educational program today is the guidance program, the 
aim of which is to "assist the student in the gradual accumulation 
of facts and experiences that will, when the time comes, enable him 
to decide wisely""^ — a course of action through a crisis, con­
flicting choices, divergent ways, and needed adjustments# 
Established in the Negro senior higji schools of Houston, 
Texas, are guidance practices which aim, the writer believes, to 
meet the purposeful needs of the individual pupils of the schools. 
In its broadest sense guidance touches every phase of the 
life of the individual; it is thus as broad as education. Any exam­
ination of the guidance practices of any type of institution, there­
fore, will be an examination of an educative process. As such, it 
has a claim upon the attention of all educators and all persons who 
care about the growth of children into well adjusted adults. 
1. Arthur J. Jones, Principles of Guidance. McGraw-Hill 
Book Company, New York, 1930, pp. 28-29. 
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PURPOSE OF THE STUDY 
This study is dedicated to the following purposes: 
first, to find out what practices exist in the guidance pro­
grams of the Negro senior high schools in Houston, Texas; 
second, to present, in graphic form, such information gained 
from the schools as will be understandable to others interested 
in guidance and will be by logical inference from the data pro­
vided a clear analysis of the ideals to which the Negro senior 
high schools are dedicated. 
According to Harvey D. Lovelass: 
The American secondary school is dedicated 
to the ideal of serving equally well all of the 
children of all the people. Any secondary school 
which seriously attempts to achieve this ideal 
must necessarily locate each student's needs and 
interests and make appropriate provisions for them. 
These needs and interests run the whole gamut of 
from high to low in academic aptitude, special ap­
titudes, socio-economic background, vocational mo­
tivation, desire for further education, emotional 
adjustment, social poise, health and the like.^ 
1. Harvey D. Lovelass, "How to Conduct the Study of 
Guidance Services of the High School," Circular Series A, Number 51, 
Illinois Secondary School Curriculum Bulletin Number 6, Office of 
the Superintendent of Public Instruction, Section II, Springfield, 
Illinois, May, 1949. 
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STATEMENT OF THE PROBLEM 
The major problem of this study is to find out what is 
being done in the Negro senior high schools of Houston to assist 
pupils in the school to be well rounded citizens in the community 
and to be successful in life* Analysis of the problem reveals 
that to solve it means to answer these questions: 
1. How is the guidance program organized and 
administered? 
2. What is being done about pupil inventory 
services? 
3* What services are rendered through counselling 
and how? 
4. What is the teacher's role in the guidance pro­
gram? 
5* What use is made of community resources? 
6. What are the practices of placement and follow-
up? 
PROCEDURE 
The procedure of this study was as follows: 
1. By letter, permission was secured to visit the three 
Negro high schools of Houston for the purpose of making a study of 
their guidance programs* Each principal of a Negro senior high 
school was asked to appoint or select persons who would be in po­
sition to give valid information about the guidance program in his 
school* 
5 
2. With the aid of a check list, a copy of which is 
in the Appendix to this thesis, interviews with persons designated 
by the principals of the Jack Yates High School, Booker T. 
Washington High School, and Phillis Wheatley High School, were held« 
3* After scheduled appointments had been arranged, visits 
were made to the schools by interviewers who were provided with 
copies of the check list upon which they were to enter requested 
information. 
4* in addition to filling out the check list, inter­
viewees were asked to furnish any written material or charts that 
could be obtained and explained to the interviewer. It was felt that 
this material would give an additional overview of the guidance pro-
gran. Some of the materials received included the school's concept 
of guidance, charts shewing the diagram of the organization, hand­
book of the functions'*" and records of students and graduates. 
5. The next step taken was to tabulate information on 
the check list and to analyze the material collected. 
DEFINITION OF GUIDANCE PRACTICES 
The term "guidance practices" means the set of practices 
used in the habitual rendition of services to pupils in response to 
their specific needs* The term may be further understood to include 
any and all assistance given pupils in enabling them to understand 
their innate abilities, interests, and personality traits. Assistance 
1. See Appendix* 
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which enables an individual to make a wise choice in school selec­
tion and adjustment must not be overlooked as an effective guidance 
practice* The act of vivifying one into the importance of understand­
ing the professional and occupational requirement s of educational and 
occupational outlets is considered an act of performing guidance. 
LIMITATIONS AND SCOPE OF STUDY 
This study is limited t® an investigation of the as­
sistance given to students during the school session of 1950-1951* 
Practices reported in this study are limited to the three Negro 
senior high schools of Houston, Texas; namely, Jack Yates High 
School, Phillis Wheatley High School, and Booker T. V&shington High 
School. Teachers in these schools are the source of all information 
reported in the study. 
The study covers in scope information gained from the 
examination of pupils' inventory services, organization and admin­
istration of the guidance program, use of community resources, the 
services of the teachers rendered to studentB, counseling practices, 
and the placement and follow-up procedures used* 
SURVEY OF RELATED LITERATURE 
A survey of other literature was made to determine 
whether other studies had been made of the same topic* No other 
identical study was found. A survey of theses in the W. R. Banks 
Library, Prairie View Agricultural and Mechanical College, Prairie 
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View, Texas, revealed that the following related studies have been 
made: 
1. A Proposed Plan for Vocational Guidance for the 
Anderson High School. Austin. Texas.-1- The problem 
of investigation in this study was to determine to 
what extent the scholastic program of the Anderson 
High School, Austin, Texas, has been of value to the 
graduates and drop-outs in providing the incentive 
for individual students to become aware of abilities, 
desires, interests, needs and patterns of life. The 
purpose of this study was to propose a vocational 
guidance program for Anderson High School. The author 
secured his information from graduates and drop-outs 
of Anderson High School. 
2. A Survey of the Guidance Practices of 103 Negro 
High Schools in Texas.^ The author of this study 
was concerned with the vocational guidance implica­
tions in the guidance programs of Negro High Schools 
in Texas. According to Humphrey, "The criteria by 
which the guidance programs will be measured is a 
guidance measure that has been accepted by the National 
Vocational Council and Vocational authorities."3 
The study dealt with the frequency of vocational 
guidance implications in the 103 Negro high schools 
studied. The author sought the vocational guidance 
Implications of the pupil inventory; sources giving 
essential data about jobs available to students, 
assistance given pupil in occupational adjustment, 
and assistance given pupils in job placement. 
3. A Tentative Guidance Program for the Kealing Junior 
High School. Austin. Texas..4 The author made an 
objective study of the seventh and eighth grade pupils 
by the use of objective test records in an effort to 
propose a tentative guidance program for the junior 
hi^i school. 
1. Gloucus P. Norman, A Proposed Plan for Vocational Guidance 
for the Anderson High School. Austin. Texas. Unpublished Master's Thesis, 
Prairie View University, Prairie View, Texas, August, 1947. 
2. Thomas W. Humphrey, A Survey of the Guidance Practices 
of 103 Negro High Schools in Texas. Unpublished Master's Thesis, 
Prairie View University, Prairie View, Texas, August, 1946. 
3» Ibid.. p. 6. 
4. Curtis McPhaul Collins, A Tentative Guidance Program 
for Kealing Junior High School. Austin7 Texas, Unpublished Master's 
Thesis, Prairie View Agricultural and Mechanical College, Prairie 
View, Texas, August, 1948. 
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4« A Proposed Study of Vocational Guidance for the 
Junior High Schools of Madison County, 1 
A study of the guidance practices of the Negro senior high 
schools of Houston, Texas, could not be more than superficially re­
lated to any of the studies mentioned above. The study bearing the 
closest kinship, solely in the area of structure, was Humphreys' 
Survey, but it dealt wholly with summary description of vocational 
guidance programs for the sake of drawing out implications rather 
than with a minute analysis of general guidance practices. The pre­
sent study concerns the existing guidance practices or services given 
to pupils of the senior high schools of Houston, Texas, containing 
no information about vocational guidance practices or vocational 
guidance implications within the guidance program. The writer is in­
terested in determining what assistance is given to pupils in the 
three Negro senior high schools of Houston during the school term 
1950-1951. 
1. Veola E« S. David, A Proposed Study of Vocational 
Guidance for the Junior High Schools of Madison County. Unpublished 
Master's Thesis, Prairie View University, Prairie View, Texas, August, 
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CHAPTER II 
ORGANIZATION AND ADMINISTRATION 
OF THE GUIDANCE PROCJiAM 
The Importance of the organization and administration 
of the guidance program cannot easily be over emphasized. The 
problem of organizing or re-organizing and administering a school's 
guidance program is one that must be solved, for the most part, by 
its individual staff. 
It would be difficult to over emphasize the importance of 
the start that is made in developing or improving a guidance pro­
gram. Twelve possible approaches are suggested here; however, each 
school staff must decide for itself which approach or combination 
of approaches will be most helpful in that school situation. It 
is important: 
1. That the staff have a chance to decide on the 
approaches to be used. 
2. That every staff member have a part to play in 
the approach that is used. 
3* That the method used begin with the problems and 
needs of the teachers and pupils. 
4. That all teachers begin with some phase of the 
program that is of concern to them and related to their regular 
activities. 
5. That theory and practice be learned together. 
6* That time be provided so that this study can be 
carefully and effectively carried out. 
Of these twelve possible places to begin the guidance pro­
gram, all can be used to advantage in some schools; but each staff 
must decide upon the most appropriate devices to use in its parti­
cular school setting. The possible approaches are:^" 
1. A survey of pupil problems and needs. 
2. A study of the guidance possibilities of the 
regular classes. 
3. A program of visitation and observation in 
other places. 
4» The use of the case study. 
5. A survey of the factors that may be handicapping 
proper development of the guidance program. 
6. An over-all school study to determine strengths, 
weaknesses, needs, and possibilities. 
7. A study of guidance tools and techniques. 
8. Ihe establishment of & program of guidance services 
for one group or grade of pupils. 
9. A beginning with an obvious need or a service 
that must be rendered to pupils. 
10. A study of the literature and the materials in the 
field of guidance or, preferably, an in-service 
training program. 
1. C. E. Erickson and G. L. Smith, Organization and 
Administration of Guidance Services. McGraw-Hill Book Company, 
New York, 1947, pp. 44-45. 
11® A research approach - to begin the guidance pro­
gram with a study of services to be rendered® 
12. A study of the community, a follow-up ef previous 
pupils, a survey of employer's attitudes® 
All the approaches listed are useful and can 
be successfully employed. The administrator, 
guidance director, guidance committee, or any 
others charged with leadership responsibility, 
should study all these possibilities. In view, then, 
of their own situation, they are ready to make re­
commendations to the faculty.1 
The organisation and administration of the guidance program 
can be described only in part by the writer. In the organization and 
administration of the guidance program it was found, without an ex­
ception, that each principal is the head of the guidance program of 
his school. The flow of authority from the principal differs in 
as many cases as the number of schools observed. To illustrate, 
the writer finds that in one school the line of authority extends 
downward right to the vice principal, who is also the dean ef boys, 
said downward to the left to the dean of girls, to the guidance 
counsel. The organizational chart of this particular school may be 
found in the Appendix. From an analysis of this chart, it is deter­
mined that the line of authority flows from the Guidance Counsel 
right and left to part-time counselors for boys and girls and down­
ward to General Service of Students. The same solid "line of 
authority" extends from part-time counselors downward to Special 
Services and Curriculum, As shown in the chart, the line of auth­
ority to theHome Room Committee comes from three sources: Special 
Services, General Services to Student, and Curriculum. 
1. Idea. 
Functions and Duties of The Guidance Personnel 
The Principal. The principal is the head of the entire 
guidance program in his school, and he has complete supervision of 
all guidance services. He keeps contact with institutions of formal 
education such as junior high schools, other high schools, special 
schools, universities and colleges. Principals of the senior high 
schools of Houston keep contact with occupation service agencies 
such as the Texas Employment Services and the United States Employ­
ment Services. Principals are a part of the community and serve 
to develop understanding between the school and the community through 
public relations. 
The Vice Principal. The vice principal is responsible for 
co-ordinating the guidance services for boys, students® schedules, 
and attendance. 
Director of Guidance. It is the functional duty of the 
director of guidance to provide and furnish leadership for the 
guidance program; he makes necessary plans for research in carrying 
out the guidance program. The director is responsible for follow-
up of pupil appraisal of the guidance program. 
Part-Time Counselors for Boys and Girls. Part-time coun­
selors are concerned and work with student life through curricular 
and co-curricular activities of the school. They are concerned 
about and assist pupils with their individual problems. Part-
time counselors are available two hours each day for individual 
counseling with pupils. 
Classroom Teachers* Classroom teachers through sub­
jects taught disseminate occupational information. They help the 
pupils to discover their abilities and limitations. According to 
findings revealed by the study, classroom teachers participate in 
appropriate phases of guidance very effectively. Classroom teachers 
are adequately prepared for their guidance responsibilities. 
The teacher's role in the guidance activities of the 
senior high schools of Houston, based on the findings of the study, 
is a very significant one. It is the accepted duty and function 
of teachers in all cases to hold frequent individual conferences 
with pupils. As practicably as possible, teachers confer with the 
parents about pupils. Teachers assist in adjusting curriculum to 
meet pupil needs. Teachers use community resources in the prepara­
tion of the instructional program. Courses of study are made ac­
cording to the findings revealed by this study; classroom teachers 
participate in appropriate phases of guidance very effectively, as 
can be seen in Table I. It is the opinion of the interviewees that 
all classroom teachers are adequately prepared for their guidance 
responsibilities. 
Through each subject taught, the teacher is responsible 
to the principal for giving some guidance information, in the frame­
work of the staff's concept of guidance. The teacher's role in 
the program will be discussed fully in Chapter IV of the study. 
Student Organization and Activities* Through proper or­
ganization under supervision, students are given the opportunity to 
share in planning, administering, and evaluating the various aspects 
of school activities in accordance with the aim of making them 
increasingly self-directive. 
A copy of one school's pupil activity program is enclosed 
in the Appendix* 
Policies Common to All Schools 
In all of the high schools the guidance personnel is 
composed of the principal, assistant principal, and teachers who 
have had some professional training in guidance. 
As can be seen in Table I, it is established policy and 
practice for the home and school to work together in dealing with 
pupil problems. Staff members regard guidance and counseling as a 
co-operative undertaking and responsibility in which the parent has 
a position of equal, vital importance. Care is exercised by all who 
are concerned with the guidance services to secure assistance from 
the home and every other agency in the most difficult cases. 
It is established policy in the schools to regard guidance 
activities as chiefly concerned with developing habits of self 
direction in the student. All schools consider their organization 
flexible. Fortunately, the administrative head of every high school 
is vitally interested in guidance. The high school staffs, under the 
guidance of their principals, have made careful evaluation of 
guidance activities in the school as a necessary step in maintain­
ing the program at its peak of efficiency. Adequate use of the 
library is stressed as a necessary feature of the guidance program 
in all of the schools. 
Other Organization and Administration Policies 
In the schools some organization and administration 
policies varyj e. g,, in some the organization is simpler than in 
others. School "A" — as one example —- differs from School "B" 
in that the former has a full-time dean who works with a guidance 
committee made up of classroom teachers* In the case of School nBN 
a part-time counselor is chairman of the guidance committee, which 
is composed of nine teachers appointed by the principal, and twelve 
students selected by the pupils. In both cases, however, the line 
of authority flows from the principal to the guidance committee, 
down to the classroom teachers and down to the students. The deans 
of boys and girls serve only in an advisory capacity to the class­
room teachers. 
Suggestions for Improving the 
Organization and Administration 
The addition of a full-time counselor, with special prepara­
tion in the field of guidance and counseling, in each school should 
add to the effectiveness of the guidance program. Each school 
should have a sufficient guidance personnel for assigned counselees 
to counselors. 
It is further suggested that a full-time counselor should 
head the guidance committee and that there should be some direct 
connection fromthe principal to the director of guidance or chair­
man of guidance committee. 
Special room and facilities should be available for coun­
seling. Guidance counselors should be divorced in function from 
disciplinary and administrative actions. Guidance should be trace­
able to the pupil rather than stop at home room committees. 
A. suggestive pattern of guidance organization for a single 
school follows. 
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A SUGGESTED PATTERN OF GUIDANCE ORGANIZATION FOR 
A SINGLE SCHOOL 
Erickson and Smith, 0£. cite 
A study of the organization and administration of the 
Negro senior high schools of Houston as revealed in Table I shows 
that guidance is considered a continuous function and is avail­
able throughout the secondary school period by two schools; in 
three schools home and school work together in dealing with pupil 
problems. 
Individuals and organizations in the community are con­
sulted and their co-operation sought in supplementing the school^ 
organization; however, all staff members regard guidance and coun­
seling as a co-operative undertaking and responsibility, and exer­
cise care with guidance services in securing assistance in the most 
difficult cases—this is the case in three schools. 
Guidance activities in the school are chiefly concerned 
with developing self-direction in pupils in three schools, but ade­
quate provisions are made for leadership and co-ordination of the 
guidance and counseling program in two schools. 
Counselors ar guidance leaders have satisfactory personal 
qualifications in two schools. The preparation and experience of 
the counselor or guidance leader are adequate in two schools; and 
there is satisfactory evidence that the guidance leaders are improv­
ing in two schools; however, there is a definite well planned in-
service program in operation for the improvement of the entire staff 
in the area of guidance in only one school. 
Classroom teachers participate in appropriate phases of 
guidance service to a satisfactory extent in one school. 
Organization is flexible in three schools., The ad-
minstrative head of the high school is vitally interested in gui­
dance in three schools, and the daily schedule of classes is so 
planned that teachers and students have time for guidance activities 
in three schools. In two schools the faculty members have a definite 
philosophy with which most members agree. 
Adequate files and record space are provided for the 
guidance program in none of the schools; only supplies for a minimum 
testing program are provided in two schools. 
Adequate use of the library is made in the guidance pro­
gram in three schools. 
Counseling services are available to all high school 
and school leaders in two schools. 
The entire staff has an adequate concept of guidance in 
one school; therefore, this one school has enlisted to a great ex­
tent the co-operation of the home and other agencies in developing 
its guidance program. 
Adequate provision is made for service of consultants in 
special phases of guidance in two schools. 
TABLE I 
ORGANIZING AND ADMINISTERING THE GUIDANCE PROGRAM 
ITBi NUMBER 
Yes No 
Guidance is considered as a continuous function and is avail­
able throughout the secondary school period 2 1 
Home and school work together in dealing with pupil problems . ? 0 
Individuals and organizations in the community are consulted 
and their cooperation is sought in supplementing the school's 
guidance services , 2 1 
All staff members regard guidance and counseling as a co­
o p e r a t i v e  u n d e r t a k i n g  a n d  r e s p o n s i b i l i t y  . . . . . . . . . . .  3 0 
Care is exercised by all who are concerned with the guidance 
services securing assistance in the most difficult cases . .. 0 
Guidance activities in the school are chiefly concerned with 
developing self-direction in pupils 3 0 
Adequate provision is made for leadership and coordination 
o f  t h e  g u i d a n c e  a n d  c o u n s e l i n g  p r o g r a m  . . . . . . . . . . .  2 1 
Counselor or guidance leader has satisfactory personal 
q u a l i f i c a t i n n s .  . . . . . . . . . . . . . . . . . . . . . .  2 1 
Preparation and experience of the counselor or guidance leader 
a r e  a d e q u a t e  . . . . . . . . . . . . . . . . . . . . . . . . .  
There is satisfactory evidence that the guidance leaders are 
i m p r o v i n g  i n  s e r v i c e  . . . . . . . . . . . . . . . . . . . . .  
2 1 
2 1 
There is a definite well planned in-service program in opera­
tion for the improvement of the entire staff in the area of 
g u i d a n c e  . . . . . . . . . . . . . . . . . .  .  .  
Classroom teachers participate in appropriate phases of the 
g u i d a n c e  s e r v i c e  t o  a  s a t i s f a c t o r y  e x t e n t  . . . . . . . . . .  
Organization is a flexible one .......... . 
^Administrative head of the high school is vitally interested 
I  i n  g u i d a n c e  . . . . . . . . . . . . . . . . . . . . . . . . .  
Daily schedule of classes is so planned that both teachers and 
s t u d e n t s  h a v e  t i m e  f o r  g u i d a n c e  a c t i v i t y  . . . . . . . . . .  
High school staff has made a careful evaluation of guidance 
a c t i v i t i e s  i n  t h e  s c h o o l  . . . . . . . . . . . . . . . . . . .  
Faculty of the school has a definite guidance philosophy in 
w h i c h  m o s t  o f  t h e  m e m b e r s  a g r e e  . . . . . . . . . . . . . . . .  
Adequate files and record space are provided for the guidance 
p r o g r a m  . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
Supplies for a minimum testing program are provided ..... 
Adequate use of the library is made in the guidance 
program . 
Counseling services are available to all high school and 
school-leavers 
Entire staff has an adequate concept of guidance ...... 
School has enlisted to a great extent the cooperation of the 
home and other agencies in developing its guidance program 
Adequate provision is made for service of consultants in 
















PUPIL INVENTORY SERVICES 
Definition of Pupil Inventory 
An effective inventory system tends to describe each 
pupil as a unique individual* The inventory is a collection of 
items of information which attempts to distinguish him from 
other individuals. It should include information about his per­
sonal or individual characteristics, aptitudes, interests, abilities, 
achievements, background, problems, special talents and signifi­
cant experiences. 
Record Forms Used 
A description of the forms used in the Negro senior 
high schools of Houston, Texas, gives an idea of the extent of the 
pupil inventory services in existence. The survey revealed that 
there seem to be a limited number of practices being carried on 
by all of the schools. Table Two indicates this more clearly, 
showing that the only record kept by all of the schools is the 
record of health and physical data. A uniform type of record forms 
prevails in all of the schools. A description of each form follows, 
and copies of the forms will be found in the Appendix. 
Registration Card 
Every student is enrolled on a Registration Card, Form 
Number A-10. This card becomes a part of the student's permanent 
record. At the time of enrollment the form is executed in tripli­
cate, one for the registrar, one for the principal, and one for the 
home room teacher. From this registration card it is possible to 
secure every student's address, name of last school attended, loca­
tion of school, parent's name and address, date and place of birth, 
and date enrolled. The back side of this card contains the names of 
subjects taken, periods, and room numbers. 
Accession by Transfer 
Form Number A-129 accompanies all students transferring 
from the junior high school to the senior high school. This form 
contains information from the former school concerning the student's 
grade, date of first attendance at the former school, the name of 
the former school, and the cause of transfer. 
Lost by Transfer 
In the case of a student's changing residence, the "lost 
by transfer " student, Form Number A-132, lost by transfer, is 
made out for that student in duplicate, one for forwarding to the 
new school and the other for the records of the old school. This 
form furnishes necessary information for the receiving school to 
ascertain the name of the student's former principal, teacher, grade, 
the address of the old and the new residence, the last half-day's 
attendance in the school transferred from, and the cause of the 
transfer. The farm also gives information about the student's 
deportment, scholarship, and attendance. 
Permanent Record Card 
This card, Form Number H-10, is a permanent record card 
containing the pupil's name, name of the school, grades at six weeks' 
intervals, and the total credits earned. This form gives a com­
plete account of all the subjects taken by the student together 
with his scholastic average. A comprehensive account of all schools 
attended, with corresponding dates, record of transcripts issued, 
intelligence test records, honors, and personal rating is provided 
for on the card. A copy of this form will be found in the Appendix. 
Other forms used in the pupil inventory services include 
Form Number H-336, student's program plan for four years; Form 
Number A-130, admission without transfer; Form Number A-1445M, 
student's withdrawal card; Form Number A-141, Transcript re­
quest; and a postal card used to request the transcript from the 
school transferring. 
Other Inventory Services 
Inventory services were found in at least one school and 
not more than two. As may be seen in Table II, it was found that 
the records of the senior high schools contain important information 
about the pupils in the following areas: 
Vocational Interest., A pupil's vocational interest cannot 
be relied upon with complete disregard to ability. A record of 
pupil's vocational interest may warrant vocational counseling in an 
effort to help pupil discover the merit of his interest. 
Social Growth. Public school records examined do not 
show any particular rate of social growth, but they do show the rank 
of social growth as "above average," "average," and "below average." 
The word "conduct" is inclusive and is used as a record of social 
growth. Such information could be used in deciding how well the 
pupil gets along with other pupils. 
Personality Traits. A record of personality traits is 
not found in the records of the schools examined. However, a space 
on the permanent record card for personality rating, "above average," 
"below average," and "average," is provided. Information concerning 
a pupil's personality could have an important effect on the well 
being of the pupil. 
F^iTy data. A record of family is not included on the 
pupil's permanent record card. Counselors in two of the schools 
visited have made forms upon which to record certain important in­
formation about the family. A copy of this form is included in the 
appendix. 
Pupil Background Data. Pupil background data are not a 
part of the school's permanent record card. Data concerning pupil 
background are gathered for the convenience of the counselor. 
Copies of forms from one of the two schools reporting such a 
record will be found in the Appendix. 
Future Plans. Records examined revealed plans of an ed­
ucational nature such as the subjects pupil expects to take during 
the four years of high school, and the college the pupil contem­
plates entering. Pupil's plans include the type of work he wishes 
to do after graduation and his expectation of finishing high school. 
Suggestions for Improvement of Pupil Inventory 
In the writer5 s opinion, the more one knows and under­
stands about people the better he is able to help them. For a coun­
selor or teacher to assist pupils in recognizing their abilities, 
limitations, and possibilities, there should be some record which 
interprets the student's ability to adjust himself to the curriculum 
this is another way of saying that he must have the ability to make 
knowledge functional. 
There should be scholastic aptitude records, which would 
include the student's ability to adjust himself to the curriculum 
and possess functional knowledge of it. 
Some type of form other than the scholastic aptitude 
might reveal other aptitudes; this would be very important to 
know and use in determining the guidance and counseling practices 
with students. 
Interests other than vocational should be inventoried. 
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It would not be considered practical in all cases to take a student*s 
interest for granted because interest would only indicate his de­
sire or feeling, whereas his ability would mean more or less his 
possibility. However, if we say that vocation is a line of work fol­
lowed for a livelihood, in the case of guidance a student may de­
sire to follow one vocation as a livelihood because of its financial 
attractiveness. A record of other interests could be used to indicate 
something about a student's hobbies. In case that he might not be 
able to choose the vocation he desired, other interests would be 
valuable information to consider in directing him into another voca­
tion along the line of his interests. Knowing his other interests 
would also give teachers and others concerned a starting point to 
determine whether or not to try to stimulate interest. 
Out of School Activities. From out of school activities 
can come the answers to important questions about a pupil's habits, 
conduct, abilities and behavior that may not be explained otherwise. 
What the pupil does outside of school can have an influence on what 
he does in school. Ross says: 
Interest is at all times the motivating 
factor in the learning process. Although all 
teaching procedures recognize the value of 
interest, the activity movement emphasizes more 
than any other program the importance of inner 
drives and interests of individual pupils as . 
opposed to extraneous motivation of any kind. 
1. C. C. Ross, Measurement in Today* s School <T p.. ^3^ 
I 
W. H. Banks Library 
P^irie View A. & M. College.. 
Comprehensive Information. Comprehensive information 
about each pupil would give a wide range of a pupil6s ability to 
learn or his understanding of many things: a profile of his mental 
grasp. Such information would give some basis for counseling with 
some understanding of a pupil's mental ability. 
Likes and Dislikes for School Subjects. To allow a student 
to express his likes and dislikes of school subjects would be more 
or less democratic, which is a modern tendency in education and in 
public school administration. According to Reeder: 
The school should provide a type of organ­
ization and administration wherein officials, 
employees, pupil, and the general public may co­
operate in determining purposes and procedures 
for accomplishing those purposes. No other in­
stitution has a greater opportunity than the 
school to make democracy conscious of itself. 
The school cannot be the "cradle of democracy" 
if the cradle is rocked by school officials and 
employers who are autocrats.* 
Likes and Dislikes for Others. A record of likes and 
dislikes for other than school subjects would provide information 
for personality diagnosis and personality improvement. 
Employer's Evaluation. Some record of an unbiased em­
ployer in which the employer evaluated the pupil would give some 
knowledge of his adjustment to an active situation and his functional 
ability. 
Information about Former Pupils. The records of former 
pupils are a good basis for the evaluation of the school. Such 
1. Ward G. Reeder, The Fundamentals of Public School Ad­
ministration. The Macmillan Company, New York, 1949, p. 12. 
information would, be necessary or very desirable to the counselor 
in attempting to render adjustment guidance to the pupil. A 
guidance program which functions well would not only be instrumental 
in the preparation of the student for a job but also in the place­
ment and adjustment of the pupil for success on the job. 
According to Erickson and Smith: 
Every choice and decision of pupils re­
lating to educational, occupational, adjustive, 
and developmental activities and plans must be 
made with full recognition of the implication 
of data about the individual. 
Table II shows the responses of schools to check list on 
pupil inventory services. Arabic numbers under "yes" and "no" 
represent the number of schools answering "yes" and "no" to items. 
1. Erickson and Smith, op. cit.. p. 74. 
TABLE II 
PUPIL INVENTORY SERVICES 
r 11 - • - - - - - -
ITEM NUMBER 
Yes No 
For each pupil the school maintains a cumulative record 
For each pupil the school secures and maintains a record 
of: 
Health And physical data* . . 
0 1 
3 0 
Scholastic aptitude .................. 0 3 





b «  O t h e r  . . . . . . . . . . . . . . . . . . . . .  0 3 
Data Concerning: 
a. Social growth . . . . . . . 
b. Personality traits .............. 
Family data ...................... 
Pupil background data 
Future Plans: 
a .  E d u c a t i o n a l  . . . . . . .  .  ,  
b .  V o c a t i o n a l  . . . . . . . . . . . . . . . . .  
Activities: 
a. In school, out-of-class ........... 
b. Out of school ................ 
Work experience .................... 
Comprehensive information about each pupil is maintained as 
a cumulative record (folder, envelope, or other)... . . 
Record is made of pupil likes and dislikes 
For school subjects .................. 
O t h e r s  . . . . . . . . . . . . . . . . . . . . . . . . .  
Record is made of any unusual accomplishment, condition, 
o r  e x p e r i e n c e  i n  p u p i l ' s  l i f e  . . . . . . . . . . . . .  
Record is made of employer's evaluation for pupils who 
have had work experience for pay. ........... 

















COUNSELING SERVICES CARRIED ON IN THE 
SENIOR HIGH SCHOOLS 
We cannot take the counseling practice so lightly as 
to say that it is merely incidental to the success of the Guidance 
Program. According to the handbook, Educational Counseling of 
College Students. "Counseling is indispensable to an effective 
guidance program. 
Koose and Kefauver list seven important purposes of the 
interviews^ 
1. When the student needs not only reliable informa­
tion but an interested interpretation of such 
information which meets his own personal dif-
ficultie s 
2. When the student needs a wise listener with broader 
experience than his own, to whom he can recount 
his difficulties and from whcxn he may gain sug­
gestions regarding his own proposed plan of action. 
3. When the counselor has access to facilities for 
aiding in the solution of a student's problem 
to which the student does not have access. 
4. When the student is unaware that he has a certain 
problem but for his best development must be 
aroused to a consciousness of that problem. 
5. When the student is aware of a problem and of 
the strain and difficulty it is causing, but is 
unable to define and understand it. 
1. Helen D. Bragdon, Educ ational Counseling of College 
Students. pp. 2-5. 
2. Leonard V. Koose and Grayson N. Kefauver, Guidance 
in Secondary Schools, pp. 406-40?. 
6. When a student is aware of the presence and 
nature of a problem, but because of a temporary-
strain and distraction is unable to cope with 
it intelligently. 
7. When the student is suffering from a major mal­
adjustment or handicap which is more than 
temporary- one which demands careful diagnosis by 
a specialist and help over a long period of time. 
Sources of Counseling Services 
Deans of Boys and Girls. Counseling services available 
to pupils in the senior high schools of Houston are limited to the 
most part to the student1 a attendance and his schedule. Candidates 
for graduation receive special assistance in guidance from the deans 
of boys and girls. 
/ 
Part-Time Counselors. The guidance and counseling duties 
have been discussed in Chapter III, Organization and Administration 
of Guidance Program. 
Home Room Teachers. A complete discussion of the Home 
Room Teacher is found in Chapter II. 
Teachers. The duties and functions of the subjects 
teachers in the guidance program are discussed in Chapter II. 
In view of the findings previously reported concerning 
counseling, it is understandable that the teachers would take advan­
tage of opportunities in their fields to render any service within 
their power. 
Teachers of the senior high schools of Houston, Texas, 
frequently hold individual conferences with pupils. The practice 
of individualizing instruction, as far as possible, is one carried 
out by all of the schools, as can be seen in Table III. Courses 
of study are used in attempting to make some provisions for sup­
plying information of vocational and educ ational value to the stu­
dents. Teachers strive to assist in adjusting the curriculum to 
meet pupil needs. According to the findings, it is the policy of 
the Houston public schools that all teachers make professional 
study of counseling and guidance. 
Kinds of Counseling 
Vocational Counseling. Pupils of the senior high schools 
of Houston receive assistance in selecting a vocation as a life-time 
occupation. They receive assistance in securing part-time employ­
ment. 
Educational Counseling. The educational counseling re­
ceived by pupils, based on findings revealed in the study, includes 
counseling to assist pupils in the proper preparation of school 
subjects to meet the job opportunity or job selection requirements. 
Those with college intentions are given special assistance in se­
lecting the college and meeting the entrance requirements of the 
college* 
Personal Counseling. Personal counseling is extended 
to pupils in an effort to help them to make proper adjustment to 
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other pupils, the school, and the community. 
Suggestions for Improving Counseling Services 
Myers, in his book entitled Problems of Vocational 
Guidance, best expresses the writer8 s opinion when he says: 
A counseling program should reach pupils. 
In order that a program of individual coun­
seling in high school may be comprehensive, it 
must reach all pupils in the school. It is not 
sufficient to make the counselor's services avail­
able to all who wish to con stilt him. It is ne­
cessary to require that all come to him for in­
dividual interviews just as they are required to 
take English or history. In the case of some 
pupils, a single interview may be all that is ne­
cessary during the entire junior or senior high 
school period. The vocational choices of these 
pupils may appear to the counselor entirely suit­
able, their plans for preparation wisely made, 
and their progress satisfactory. Even these, 
however, are entitled to the services of the 
school's specialist in vocational counseling long 
enough to find out whether choice and plans and 
progress are, or appear to be, suitable. In the 
case of other pupils who have made no choices or 
whose choices appear unwise several conferences 
may be necessary. Most pupils will need at least 
two interviews with the counselor during the 
junior high school period, one during the first 
year as they are choosing their curriculum and 
another during the last year as they look forward 
to senior high school or employment. 1 
Myers states in no uncertain terms that interviews should be sche­
duled. The counselor should keep his office open one evening each 
week for former pupils. Preparation should be made for the inter 
view. Information from pupils' records should be used in the interview. 
1. George E. Myers, Problems of Vocational Guidance, p. 131. 
Table III shows the responses of the school to check 
list on counseling services. Arabic numbers under Myesn and "no" 
represent the number of schools answering "yes* and "no" to the 
items. 
In explanation of the table it may be said first that a 
limited number of counseling practices were found in the schools 
surveyed. 
Two schools have available counseling services to all 
pupils. Two schools have competent counselors. In two instances 
counselors are being encouraged to secure additional training. 
Two out of three schools studied use all in-service programs to 
help teachers and the counselors with their problems. 
None of the counselors have sufficient time to care for 
their assigned courtselees. Neither do they have time to work with 
other teachers or parents. Adequate facilities are not available 
for counseling. 
TABLE III 
Counseling Practices Carried on in The 
Senior High Schools of Houston, Texas 
ITEM NUMBER 
Yes No 




Teachers attempt to help pupils. .............. 3 0 
Counselors have assigned counselees ............. 
Counselors work with teachers .... ........... 





Adequate physical facilities available ........... 
Counselors work with parents ................ 
Counselors are encouraged to secure additional training. . . 
Teachers consult the records to leam as much as possible 





Teachers supply information about pupils for the cumulative 
records 
Teachers frequently hold individual conferences with pupils 
I n s t r u c t i o n  i s  i n d i v i d u a l i z e d ,  i n s o f a r  a s  p o s s i b l e  . . . . .  
Courses of study make some provision for offering education­
a l  a n d / o r  v o c a t i o n a l  i n f o r m a t i o n  . . . . .  
Community resources are utilized in the instructional 






Teachers confer with parents about pupils ......... 
Teachers assist in adjusting curriculum to meet pupil needs 
Teachers make professional study of guidance and counseling. 
Special projects are conducted to enhance the guidance and 
c o u n s e l i n g  p h a s e  o f  c l a s s r o o m  w o r k  . . . . . . . . . . .  
Scheduled conferences between teachers and assigned coun­







SERVICES OF COMMUNITY RESOURCE ORIGIN 
An effective guidance program will and should utilize 
»n available community resources in its effective development* 
Services of community organizations, agencies, clubs, and other 
institutions should be sought and adapted to meet the needs of 
the pupils in the schools. Vocational, educational, and occupational 
opportunities should be used by the guidance program in the school's 
attempt to assist the pupils* 
Elka Club. According to information obtained verbally 
from a uean of girls at one of the schools the Elks Club sponsors 
an oratorical contest and awards annually a scholarship for one 
year to a graduating pupil who has shown the highest oratorical 
ability for a period of four years. 
Parent-Teachers Association. The Parent-Teachers As­
sociation, according to Mrs. Evelyn J. Cunningham, Dean of Girls at 
Phillis Wheatley Senior High School, offers two full-time tuition 
scholarships for a deserving boy and girl based upon need and merit. 
The scholarships are awarded annually. 
The Zeta Phi Beta Sorority. This sorority offers an 
annual award for finer womanhood to the Girl of the Year. This person 
is chosen from the girls of the Phillis Wheatley High School by the 
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Sorority on the basis of her possessing certain virtues and character 
traits, according to the Dean of Girls at Phillis Wheatley High 
School. 
John W. Davis Award. The John W. Davis Award is a cash 
award offered to the graduating senior boy with the highest scholastic 
rank in his class at the Phillis Wheatley School. 
Mount Vernon Methodist Church. The Mount Vernon Methodist 
Church offers a scholarship to a student who graduates with honors 
from the Phillis Wheatley School. 
Charles McGruder. There is an award offered to the pupil 
attending the Wheatley School who obtains outstanding achievement 
in athletics. 
Young Menfs Christian Association and Young Women's 
Christian Association. The Young Men's Christian Association 
and the Young Women8s Christian Association are used as community 
resources for the benefit of girls and boys in the Booker T. 
Washington High School. Wholesome recreation and spiritual train­
ing, constant ideals of these groups, are offered high school pupils by 
the organizations. 
Suggestions for Improving Services of 
Community Resource Origin 
Resources of community origin may be improved by leading 
and encouraging parents, employers, and other citizens to understand 
how community resources are used in the guidance and counseling 
program. 
Surveys made to determine the community's occupational 
opportunities requirements would enrich the services of com­
munity resource origin. 
By some interpretative process the work experience oppor­
tunities needed in the community should be determined and adapted 
to the pupils' ability to meet them as far as possible —- through 
the guidance and counseling program. 
The three suggestions are made in the spirit of construc­
tive criticism for the improvement of the guidance program. As 
can be observed from Table IV, these services were not found to be 
parts of the guidance programs of the senior high schools surveyed. 
Table IV shows the responses of the schools to the check 
list on services of community resource origin. Arabic numbers under 
"yes" and "no" represent the number of schools answering "yes" and 
"no" to items listed. 
Resources Used by All Schools 
Community resources are surveyed and used in the 
development of the guidance and counseling program by all schools, 
as can be seen from Table IV. Service clubs, community organiza­
tions, agencies, and institutions are used in the guidance and 
counseling program by all schools. 
Other Community Resources 
A further examination of Table IV will show that other 
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community resources used by the schools Include* study of the com­
munity 1s educational and occupational opportunities! teachers' and 
counselors' study and use of community resources for instructional 
purposes; study of the community to determine the requirements of 
youth for satisfactory adjustment to employment; community and 
home life; co-operation of school and community in carrying on vo­
cational conferences; co-operation of employers with the schools 
in the placement of boys and girls; studies to determine what happens 
to school leavers; and counseling services available to oub-cf-cchool 
youth in the community. 
Following are the suggestions made for improvement of the 
phase of the guidance program embraced by the term, "Services of 
» 
Community Resource Origin." 
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The home and school relationship could be improved by 
parents, employers, and other citizens understanding how community 
resources are used in the school's guidance program. A committee 
assigned the task of developing a better understanding between the 
school and the community would be worth consideration. 
Community occupational surveys would provide an abundance 
of important information for vocational counseling. 
Adapting the work experience opportunities of the community 
to the needs of the boys and girls would make the educational pro­
gram more distinctive in purpose. 
TABLE IV 




Community resources are surveyed and used in the develop­
m e n t  o f  t h e  g u i d a n c e  a n d  c o u n s e l i n g  p r o g r a m  . . . . . .  
Services of community organizations, agencies, service 
clubs, and institutions are used in the guidance and 
counseling program • 
3 0 
3 0 
Studies are made concerning community educational and 
o c c u p a t i o n a l  o p p o r t u n i t i e s  .  .  .  . . . . . . .  , 2 1 
Teachers and assigned counselors study and use community 
r e s o u r c e s  . . . . . . . . . . . . .  . . . . . . . . . .  2 1 
Studies are made in the community to determine the re­
quirements of youth for satisfactory adjustment to em­
p l o y m e n t ,  c o m m u n i t y ,  a n d  h o m e  l i f e  .  .  . . . . . . . .  
Parents, employers, and other citizens understand how 
community resources are used in the guidance and coun­
s e l i n g  p r o g r a m  . . . . . . . . . . .  .  . . . . . . . .  
Special educational and vocational conferences are car­
ried on through assistance of citizens and groups in 
t h e  c o m m u n i t y  . . . . . . . . . . . . . . . . . . . . .  
Community occupational surveys are made 
Work experience opportunities are adapted to needs of com­
m u n i t y  a n d  b o y s  a n d  g i r l s  . . . . . . . . . .  
Baployers in community co-operate in placement of boys 
a n d  g i r l s  . . . . . . . . . . . . . . . . . . . . . . .  
Studies are conducted to determine what happens to school 
l e a v e r s  . . . . . . . . . . . . . . . . . . . . . . . .  
Counseling services are available to out-of-school youth 










PUPIL PLACEMENT AND FQLLCSMJP SERVICES 
Placement and follow-up services are indispensable to 
an effective guidance program; according to Erickson and Smith: 
The functions of placement and follow-up 
are inseparable elements of effective guidance 
though placement is sometimes carried on unac­
companied by adequate follow-up procedures. 
Certainly the effectiveness of in-school or out-
of-schooi placements cannot be evaluated unless 
there is systematic and continuous follow-up of 
the individual placed. 
Pupils need placement services within the 
curricular and co-curricular programs of the 
school, to meet their needs for personal adjust­
ment and development. 
The placement and follow-up practices found in the senior 
high schools of Houston were not limited to the narrow view of job 
placement but were more extensive or inclusive. The number of 
placement and follow-up practices carried on by the schools sur­
veyed varied, as may be observed from an examination of Table V. 
Placement and Follow-Up Practices 
Carried on by All the Schools 
Pre-College Counseling. According to the survey, all 
the senior high schools of Houston assist pupils in selecting, en­
tering upon, and adjusting to part-time employment. 
Seniors With College Intentions. Seniors who intend to go 
1. Erickson and Smith, o£. cit.. p. 189. 
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to college are assisted by a pre-college orientation program. 
Recipients of Scholarships. Recipients of scholarships 
are determined by objective data. 
Other Placement and Follow-Up Services 
Items falling under this t opic are practices of placement 
and follow-up services carried on in two of the schools. 
Orientation Program. An orientation program for pupils 
between the "sending" school and the "receiving" high school is in 
operation in two of the schools as revealed by the survey. The 
number of schools answering "yes" to the question of the presence of 
an orientation program will be found in Table V. 
Placement Service Organized. Only part-time working 
pupils are assisted by the organized placement service, reported in 
operation in two of the schools studied. 
An interesting approach noted in one of the schools ob­
served was the placement of deserving students and the follow-up 
procedure which was carried on through the Distributive Education 
Department. 
Students interested in part-time employment may drop, with 
the consent of parents, some of the regularly scheduled classes to 
enter the distributive business classes of his choice within the fif­
teen distributive business areas offered by the school. The teacher 
of Distributive Business Education solicits the names and addresses 
of possible employers in the field of interest of the students. 
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An application for work is filed with the Chairman of the 
Employment Committee. If and when an employee is sought by an em­
ployer the application is examined and, as nearly as possible, stu­
dents are selected according to the interest stated on the applica­
tion blank. If the student is accepted, a student employment card 
is filed in the Registrar's Office, and one is placed in the teacher's 
file. This card contains the name and address of the pupil, his age, 
the time he is to be excused from school, and the number of days per 
week he is to be excused. The employer's name, address, and the kind 
of work to be done, as well as the hours to work and the salary to be 
paid, are on the card. The card contains the signatures of the 
Registrar, parent, employer, Principal, and student. 
A Distributive Education Training Memorandum, Form Number D. 
E. 24 (vide Appendix),must be signed by the student, his parent or 
guardian, the chairman of the advisory committee, the employer, the 
teacher, and the State Director of Distributive Education. Form Number 
D. E. 29, Daily Coordination Record (vide Appendix), is used for the 
evaluation of the employer, training sponsor, and the trainee. 
The pupil is also issued an identification card (vide Ap­
pendix) which he must carry on his person at all times. This card 
is evidence of his right to be excused from school. 
Table V shows the answers to questions regarding the Pupil 
Placement and Follow-Up Services. 
40 
Occasional and Limited Follow-Up Studie s are made to 
determine the adjustment of pupils and school-leavers to high 
school: college. and university: gainful employment; or community 
life. This practice was reported by two schools as Table V shows. 
However, one school had on file a report on a recent class which was 
available to the writer only for examination. According to a state­
ment made by the dean of girls at Phillis 7?heatley, the study is a 
co-operative project of the registrar and the dean of girls to study 
the accomplishment of students ih different occupations of the same 
percentile rank. 
Pupils are counseled individually concerning their ad­
justment to high school, college, and community life. These prac­
tices were reported to be in existence in two schools. 
Hepresentatives of colleges and universities and of com­
munity life co-operate with the high school through individual and 
group conferences to help pupils and school-leavers to adjust to 
their next activity. In an effort to assist the pupils to adjust 
to their next activities the senior high schools of Houston receive 
the co-operation of individuals and group conference of higher 
institutions of learning and of community life to help pupils and 
school-leavers adjust to their next activity. 
An impartial plan for obtaining and interviewing candidates 
tor scholarships is in operation. A majority of the schools studied 
have an objective method of interviewing candidates for scholarships. 
Table V shows that two schools use this practice; however, all schools 
reported previously that they use objective data in determining re­
cipients of scholarships. The writer's only explanation for such is 
that the two questions asked — meaning the same thing — were misin­
terpreted. 
Suggestions for Improvement of Pupil 
Placement and Follow-Up Services 
Parents as well as pupils participate in the orientation 
program. The participation of parents as well as the pupil in the 
orientation program would make the process of articulation less diffi­
cult and more meaningful to parents, pupils, and the school. 
Properly articulated administrative divisions 
should provide for the continuous growth of each 
child, unhampered by artificial barriers; problems 
of the home, health, and guidance should be con­
sidered at every level. Always the system must be 
fitted to the child rather than the child to the 
system. ̂  
Placement service has a co-ordinated plan by which employ­
ment needs and job requirements are studied from the standpoint of 
the high school educational opportunities. A plan of co-ordinating 
the employment needs and job requirements and making such information 
available on the level of the high school pupil would in the opinion 
of the writer add a desirable vocational aspect to the guidance pro­
gram. As Teager says: 
One of the final tests of the school guidance 
service is whether the youth is thereby enabled to 
make satisfying adjustments, both individually and 
socially, to life's demands and opportunities as he 
1. William A. leager, Administration and the Pupil. 
p. 291. 
leaves school. At this point we are interested 
in that phase of guidance which assists him in 
assuming his responsibility to make a living and 
support himself and those dependent on him. This 
may be termed vocational guidance. 
High school has a planned program of making follow-up 
studies concerning the adjustment of pupils and school-leavers to 
high school, college and university, gainful employment. or com­
munity life. Such a follow-up plan would allow schools to ap­
praise their guidance program and if necessary change or reorganize 
to meet the existing situations. 
Community resources are used in making follow-up study. 
The practice of using the community resources in making follow-up 
study was not found to be existing in the guidance programs sur­
veyed. An examination of Table V will indicate this. 
Table V shows the responses of the schools to check list 
on pupil placement and follow-up services. Arabic numbers under 
wyesw and "no" represent the number of schools answering "yes" and 
"no" to items. 
TABLE V 
PUPIL PLACEMENT AND FOLLOW-UP SERVICES 
ITEM NUMBER 
les No 
An orientation program for pupils between the "sending" 
school and the "receiving" high school is in operation , 
Pupils receive printed, duplicated, or other materials 
which assist in pupil adjustment to classes, schools, 
colleges and universities, and gainful employment . . . 
Pre-college counseling begins in the ninth grade . . . . 
Pupils are assisted in selecting, entering upon, and 
adjusting to part—time employment ......... . 
2 1 
. 2 1 
2 1 
3 0 
Seniors with college intentions are assisted through a 
pre-college orientation program to take their next 
steps • • 3 0 
Recipients of scholarships are determined by objective 
d a t a  »  ,  t  , , , , , , ,  i  (  •  t  «  • •  •  »  3 0 
High school placement service has organized employer 
registration data, pupil and school leaver registra­
t i o n  d a t a ,  a n d  a p p l i c a n t  r e f e r r a l  m e t h o d s  . . . . .  
Occasional and limited follow-up studies are made to 
determine adjustment of pupils and school-leavers to 
high school, college and university, gainful employ­
m e n t ,  o r  c o m m u n i t y  l i f e  .  . . . . .  .  
2 1 
2 1 
Parents as well as pupils participate in the orientation 
p r o g r a m  . . . . . . . . . . . . . . . .  0 3 
Pupils are counseled individually concerning their ad­
justment to high school, college, and community life . 
Representatives of colleges and universities and of com­
munity life co-operate with the high school through 
individual and group conferences to help pupils and 
school-leavers to adjust to their next activity. . . . 
An impartial plan for obtaining and interviewing can­
d i d a t e s  f o r  s c h o l a r s h i p s  i s  i n  o p e r a t i o n  . . . . . . .  
Placement service has a co-ordinated plan by which em­
ployment needs and job requirements are studied from 
the standpoint of the high school educational oppor­
tunities 
High school has a planned program of making follow-up 
studies concerning the adjustment of pupils and 
school-leavers to high school, college and univer­
s i t y ,  g a i n f u l  e m p l o y m e n t ,  o r  c o m m u n i t y  l i f e  . . . .  .  
Community resources are used in making follow-up 








SUMMARY, CONCLUSION, AND RECOMMENDATIONS 
An examination of this study will reveal, in the opinion 
of the writer, some significant facts concerning the guidance prac­
tices now existing in the senior high schools of Houston, Texas. 
The study covered the schools1 records, organization and administra­
tion of their guidance programs, counseling practices, role of the 
teacher in the guidance program, community resources available and 
used in the guidance program, and placement follow-up practices. 
All of the schools examined used the record forms adopted 
by the Houston Public School System. A record of each pupil's 
program and plans is kept. A record of subjects taken, grades re­
ceived for each subject, and intelligence quotient is made for each 
pupil. 
Organization and administration of the guidance program 
differ in as many cases as schools studied. The only common prac­
tice of organization was that the Principal headed the guidance pro­
gram in all schools. 
Counseling practices were found to be limited to part-
time counselors and teachers. 
A limited use of community resources was discovered to be 
in us8 in the guidance programs. 
Placement and follow-up practices were found to be in 
initial stages. 
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A graphic summation of the relevant findings in the 
broad areas of this investigation can be found at the end of each 
area.1 A detailed study of these tables has revealed that the 
summary statements at the beginning of this chapter are justified. 
Some logical conclusions follow upon the investigations carried on 
in these areas. These conclusions follow. 
A striking conclusion to be reached from the detailed 
study of guidance practices in the senior high schools in Houston is 
that there is guidance readiness in every school. At no school was 
the question raised as to the responsibility of the institution for 
a guidance program. In this connection, a statement by Erickson and 
Smith is applicable: 
Unless the administration and the members 
of the staff recognize the need for an improved 
program, little can be done. This fact suggests 
that there must be a guidance readiness before 
the program can be started. The readiness should 
apply to administration, school specialists, 
teachers, members of the school board^ and at 
least some people in the community... 
1. Table I, "Organizing and Administering the Guidance 
Program," is found at the conclusion of Chapter II, covering the area 
of the organization and administration of the guidance program. Table 
II, "Pupil Inventory Services," is found at the conclusion of Chapter 
III, covering the area of pupil inventory services. Table III, "Coun­
seling Practices Carried on in the Senior High Schools of Houston, 
Texas," concludes Chapter IV, which covers counseling services. 
Table IV, "Services of Community Resource Origin," concludes Chapter 
V, the area of study of these community services which the guidance 
planners may use. Table V, "Pupil Placement and Follow-Up Services," 
is found at the conclusion of Chapter VI, which bears the same title. 
2. Erickson and Smith, o£. dt., p. 26. 
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It may be concluded, therefore, from the existence of distinct policies 
toward guidance and the existence of guidance programs in the school 
that the hurdle of "guidance readiness" was long ago surmounted and the 
responsibility for the program accepted unquestioningly. This fact is 
fraught with hopeful implications for the continuous improvement of the 
programs throughout the schools, and the writer believes that the future 
of the programs is therefore very bright# 
A second conclusion growing out of the findings of the study 
is that the rapid expansion and growth of enrollment and the increas­
ing of the school*s responsibilities makes an expanded guidance program 
a si*16 qu& non in every high school in Houston. In the writer's view 
it is disquieting that the counseling practices in the schools are 
limited to part-time counselors and teachers — in view of the tremen­
dous growth in school population in the city of Houston since the 
early 1%0's. 
Another conclusion growing inescapably out of the inves­
tigation is that there is room for use of more community resource 
services in the guidance programs. It seems to the writer that the 
increased use of community resource services is an inevitable future 
development of these high school guidance programs; the description of 
the procedure for part-time employment of high school pupils given 
aboveA is symptomatic of the widening area of guidance services which 
are necessary in an industrial city like Houston. 
Inherent in the conclusions above is the fact that the 
personnel of the guidance programs is too meager. Since this is true, 
it follows that the equipment and facilities at the disposal of the 
1. Vide supra, p. 38. 
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part-time counselors are likewise too meager. 
Finally, it seems conclusive to the writer that the 
pupil inventory services stand out in the matter of thoroughness 
of areas covered. The relative thoroughness of this area is per­
haps due to the fact that a uniform system of record keeping has 
been adopted by the Houston Public School System. Likewise, coun­
seling services seem to cover the acceptable areas of pupil lifej 
but follow-up practices need expansion. 
Recommendations 
The writer recommends generally that further study, pre­
ferably by some person interested in guidance, be made on a compara­
tive basis in the near future: with the same high schools as the 
subjects of the study. Similar studies should be made in other schools 
in Texas. It is recommended that a more complete study be made of 
the guidance program to include a study of the pupil in the senior 
high schools of Houston, Texas. 
Specifically, with reference to the guidance programs in 
the senior high schools in Houston, the writer would recommend: 
1. That a full-time counselor head the guidance 
program in each of the high schools. 
2. That there be full-time counselors for every 
five hundred students. 
3. That there be special rooms for counseling purposes 
in the schools. 
4* That adequate equipment for counseling and guidance 
and record keeping be made available in the 
schools. 
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Cheek List of Elements in a Minimum and an Extended 
Program of Guidance and Counseling 
CHECK LIST OF ELEMENTS IN A MINIMUM AND AN EX­





For each pupil the school maintains a cumulative 
record 
For each pupil the school secures and maintains 
a  r eco rd  o f :  
Health and physical data 
Scholastic aptitude • . • .......... 
Evidences of aptitude other than scholastic . 
Interest: 
a .  V o c a t i o n a l  . . . . . . . . . . . . . . .  
b. Other ........ 
Data Concerning: 
a. Social growth .. ........... 
b. Personality traits ••••• 
Family data ................. 
Pupil background data ............ 
Future plans: 
a .  E d u c a t i o n a l  . . . .  . . . . . . . . . .  
b .  V oca t i ona l  . . . .  
Activities: 
a. In school, out-of-class ........ 
b. Out of school ... .......... '  
Work experience . ... ... 
Extended 
Comprehensive information about each pupil is 
maintained as a cumulative record (folder, 
envelope, or other) . .......... 
Record is made of pupil likes and dislikes —— 
For school subjects . .......... 
O t h e r s . . . . . . . .  . . . . . . . . . .  
Record is made of any unusual accomplishment 
condition or experience in pupil's life . 
For pupils who have had work experience for 
pay, record is made of employer's evalua­
tion 
Information about former pupils is available . 
ORGANIZING AND ADMINISTERING THE PROGRAM 
Yes No 
Minimum 
Guidance is considered as a continuous function 
and is available throughout the secondary 
s c h o o l  p e r i o d  . . . . . . . . . . . . .  
Home and school -work together in dealing with pupil 
problems 
Individuals and organizations in the community are 
consulted and their cooperation is sought in 
supplementing the school's guidance services * • 
All staff members regard guidance and counseling as 
a cooperative undertaking and responsibility . * 
Care is exercised by all who are concerned with the 
guidance services securing assistance in the most 
difficult cases ..... . 
Guidance activities in the school are chiefly con­
cerned with developing self-direction in pupils . 
Adequate provision is made for leadership and co­
ordination of the guidance and counseling program 
Counselor or guidance leader has satisfactory per­
sonal qualifications 
Preparation and experience of the counselor or gui­
dance leader are adequate . «• 
There is satisfactory evidence that the guidance 
l e a d e r s  a r e  i m p r o v i n g  i n  s e r v i c e  . . . . . . . .  
There i3 a definite well planned in-service program 
in operation for the improvement of the entire 
s t a f f  i n  t h e  a r e a  o f  g u i d a n c e .  . . . . . . . . .  
Classroom teachers participate in appropriate phases 
of the guidance service to a satisfactory extent 
Organization is a flexible one .. 
Administrative head of the high school is vitally 
i n t e r e s t e d  i n  g u i d a n c e .  . . . . .  . . . . . . .  
Daily schedule of classes is so planned that both 
teachers and students have time for guidance 
a c t i v i t y .  . . . . . . . .  .  
High school staff has made a careful evaluation of 
g u i d a n c e  a c t i v i t i e s  i n  t h e  s c h o o l  . . . . . .  .  
Faculty of the school has a definite guidance 
philosophy in which most of the members agree. . 
Adequate files and record space are provided for the 
.guidance program ..... .... 
Supplies for a minimum testing program are provided. 
Adequate vise of the library is made in the guidance 
p r o g r a m  . . . . . . . . . . . . . . . . . . . . .  
Extended 
Counseling services are available to all high school 
s t u d e n t s  a n d  s c h o o l - l e a v e r s .  . . . . . . . . . .  
Entire staff has an adequate concept of guidance . 
School has enlisted to a great extent the co-opera­
tion of the home and other agencies in developing 
i t s  g u i d a n c e  p r o g r a m  . . . . . . . . . . . . . .  
Adequate provision is made for service of consultants 
i n  s p e c i a l  p h a s e s  o f  g u i d a n c e .  . . . . . . . . .  
Individuals who act as special consultants are well 
q u a l i f i e d .  . . . . . . . . . . . . . . . . . . .  
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Yes No 
Adequate room facilities are available for counsel­
ing. ____ ___ 
Classroom teachers are adequately prepared for their 
guidance responsibilities 
Classroom teachers participate in appropriate phases 
of guidance very effectively ...... 
Procedures for articulation of the guidance program 
with elementary schools and higher institutions of 
learning are very effective. ............ 
Guidance and counseling program is so clearly defined 
that each teacher knows what his particular duties 
and responsibilities are and the ways in which he 
contributes to the work of the other agents. .... 
Pupil experiences are coordinated and related ..... 
Each subject taught in the school contains some 
guidance information of value to the student. ... 
School has the equivalent of at least a full time 
counselor for each five hundred students enrolled 
in the school ................... 
Planned testing program is carried out in the schools. 
Well planned and executed research program is being 
carried out in the school ........ 
COUNSELING 
Yes No 
Minimum and Extended 
Counseling services are available to all pupils . . . 
Competent counselors have been selected 
All teachers attempt to help pupils. . 
Counselors have sufficient time to care for their 
assigned counselees. ... 
All in-service programs help teachers and counselors 
with their problems. 
Adequate physical facilities are available for coun­
seling. 
Counselors have an opportunity and time to work with 
p a r e n t s  . . . . . . .  . .  
Counselors are encouraged to secure additional train­
ing. . 
ROLE OF THE TEACHER 
Minimum Yes No 
Teachers consult the records to learn as much as 
p o s s i b l e  a b o u t  i n d i v i d u a l  p u p i l s .  . . . . . . . .  
Teachers supply information about pupils for the 
cumulative records 
Teachers frequently hold individual conferences with 
p u p i l s .  . . . . . . . . . .  . .  
Instruction is individualized, insofar as possible. 
- u -
Yes No 
Courses of study make some provision for offering 
educational and/or vocational information 
Community resources are utilized in the instruc­
t i o n a l  p r o g r a m  . . . . . . . .  •  • •  
Teachers confer with parents about pupils . 
Teachers assist in adjusting curriculum to meet pupil 
n e e d s  • • • » • » • • «  • •  
Extended 
Teachers make professional study of guidance and 
counseling. 
Special projects are conducted to enhance the 
guidance and counseling phase of classroom work . . 
Scheduled conferences between teachers and assigned 
c o u n s e l o r s  a r e  h e l d .  . . . . . .  . . . .  
COMMUNITY RESOURCES 
Minimum Yes No 
Community resources are surveyed and used in the 
development of the guidance and counseling program 
Services of community organizations, agencies, service 
clubs, and institutions are used in the guidance 
and counseling program 
Studies are made concerning community educational and 
occupational opportunities 
Teachers and assigned counselors study and use com­
munity resources. 
Studies are made in the community to determine the 
requirements of youth for satisfactory adjustment 
to employment, community, and home life 
Extended 
Parents, employers, and other citizens understand 
how community resources are used in the guidance 
and counseling program 
Special educational and vocational conferences are 
carried on through assistance of the citizens and 
groups in the community. 
Coimaunity occupational surveys are made 
Work experience opportunities are adapted to needs of 
community and boys and girls. .......... 
Employers in community cooperate in placement of boys 
and girls ....... ........ 
Studies are conducted to determine what happens to 
school-leavers. 
Counseling services are available to out-of-school 
youth in the community 
- 5 -
PLACEMENT AND FOLLOW-UP 
Minimum 
An orientation program for pupils, between the 
"sending" school and "receiving" high school is 
in operation • • 
Pupils receive printed, duplicated, or other materials 
which assist in pupil adjustment to classes, 
schools, colleges and universities, and gainful 
employment. .. ....... 
Pre—college counseling begins in the ninth grade. • • 
Pupils are assisted in selecting, entering upon, and 
a d j u s t i n g  t o  p a r t - t i m e  e m p l o y m e n t .  . . . . . . .  
Seniors with college intentions are assisted througa a 
pre—college orientation program to take their 
next steps. .... 
Recipients of scholarships are determined by objective 
data 
High school placement service has organized employer 
registration data, pupil and school-leaver regis­
tration data, and applicant referral methods 
Occasional and limited follow-up studies are made to 
determine adjustment of pupils and school-leavers 
to high school, college and university, gainful 
employment, or community life 
Extended 
Parents as well as pupils participate in the orienta­
t i o n  p r o g r a m  . . . . . . .  .  
Representatives of colleges and universities and of 
coianunity life, cooperate with the high school 
through individual and group conferences to help 
pupils and school-leavers to adjust to their next 
a c t i v i t y .  . . . . . . . . . . . . . . . . . . . .  
Pupils are counseled individually concerning their ad­
justment to high school, college, and community 
life. 
An impartial plan for obtaining and interviewing can­
d i d a t e s  f o r  s c h o l a r s h i p s  i s  i n  o p e r a t i o n  . . . .  
Placement service has a coordinated plan by which em­
ployment needs and job requirements are studied 
from the standpoint of toe high school educational 
o p p o r t u n i t i e s .  . . . . . . .  . . .  
High school has a planned program of making follow-
up studies concerning the adjustment of pupils and 
school-leavers to high school, college and 
university, gainful employment, or community life. 
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Peraianent Record Card 
nC« 
Duties of Personnel of Guidance Service 
«D» 









Part Time Counsellors for Boys" 
1.  Student l ife 
2. Student problems 
Special Services 
1. Health Department 
2. Attendance Department 
3; §if?l8i 
5. Pupil Activity 
-4rt—I'iogilitrar '  c Jervicp— 
3. 
A*. 
1 ,  
2 ,  
"3 
-1-> F 
Organize an j_ns ̂  s®. en"tire guidance service 
Contacts 4  " for. al  education 
a - Junior * schools 
Senior h. schools 
 
b. 
c U n : L  .  o o o t "3 '  <ro l l ege s> special school 
Cintacts wi ^jyational service agencies 




3 .  Fellow-u^ 
4. Appraisal 
(Vn ids nee 'Council 
Extension -  Modification - Evaluation 
Planning -  Research 
Date for College Preparatory and Non-
College P r*e  ̂ aratory Students 
Maintain Guidance Point of 
View in Faculty 
Genera 1 Service to Students 
1. 
2 . 




10th Grade Home Room Committee 11th Grade T -f ome Room Committee 
1. Chairman 
A;i 1  10th prade home room teachers 
1. Chairman , 
2.  An 11th erade Home room teachers 
4part time counsellors devote two-
service .  
2  
3 
Lean o f  b i f i d  
Coordinator of guidance service 
for girls 
Director of home room program 
Director of special services for 
Candida Las foi—graduation 
Part Time Counsellors for Girls '  
1.  Student l ife 
(Curricular and co-
curricular) 
2. Student problems 
Curriculum Counsellors for 
1. Discover and develop interest 
2. Open fields of study 
3. Testing of abilities 
12th Grade Home Room commiuuee 
1. Chairman 
2. All 12th grade home room teachers 
thirds of their tim< to class room instruction & one third of their time to counselling 
D. E. 24 
Certificate Awarded 19. 
DISTRIBUTIVE EDUCATION TRAINING MEMORANDUM 
NAME OF STUDENT — 
NAME OF BUSINESS FIRM — 
NAME OF SCHOOL -— 
The purpose of this memorandum is to set forth a plan for training the student, who is interested in 
receiving correlated classroom and job instruction in the important field of distribution. The objective of 
the plan is to organize the training on the best possible basis, so that maximum learning and advancement 
in efficiency may be achieved by the student. An outline of the work experiences and a course of study 
paralleling these experiences has been planned jointly by the employer and coordinator, as shown on the 
reverse side of this memorandum. 
The student agrees to work and study diligently, both when receiving business experience and when 
attending school. The student also agrees to take advantage of every opportunity to improve in efficiency, 
knowledge, and personality in order to qualify to continue in his chosen occupation as a full-time employee 
at the end of the training period. It is understood that the trainee will observe the same regulations which 
apply to other employees. 
The Employer agrees to assist the schools in giving the student well-rounded training by assigning the 
student to several phases of work experience during the training period. Training sponsors, usually depart­
ment heads, may be appointed to direct the student's job training as each phase of the work is assigned. 
In addition to providing practical instruction and experience, the employer agrees to pay the student 
according to the following plan: 
1. The beginning wage will be $ per for hours per week. 
2. A wage adjustment based upon the abilities of the student, and consistent with existing employment 
conditions in the occupation will be given each 
(Period) 
The Coordinator will assist the employer in carrying out the continuous training of the student, and 
will also conduct the classroom instruction and correlate this instruction with the job training received by 
the student. The coordinator has explained the benefits of Distributive Education training to the parents 
or guardians of the student, and has secured their permission for the student to receive the classroom in­
struction and the business experience. 
The training period begins on : , 19 , and extends through the 
scholastic year ending ( 19 
This plan has been reviewed and approved by the Advisory Committee. It may be terminated, for just 
cause, by any person named on the memorandum, with the understanding that due notice will be given 
to all interested parties. 
(Student) 
(Parent or Guardian) 
(Employer or Representative) 
(Teacher-Coordinator)' 
(Chairman, Advisory Committee) (State Director, Distributive Education) 
In order that the student may receive credit for 
well-rounded practical training, the following ex­
periences will be provided the student by the 
employer. 
In order that the school may provide practical 
related training, the following specific, individual 
instruction, organized in consultation with em­
ployers and training sponsors, will be taught by 
the coordinator. 
«E» 
Daily Coordination Report 
FORM DE 29 
D A  I  L I  C O O R D I N A T I O N  R E C O R D  
DISTRIBUTIVE EDUCATION 
Hours of Coordination Date 






























OTHER ACTIVITIES IN COORDINATION OF PROGRAM DOWNTOWN 
Iiptl 
Student Work Card 
Student W„rk Card-Pifflfe Wheattey mgi Sch„ol 
Name 
Address 
from school at "< 1S excused 
dock to work fo^ 
"" Street 
fl"s is his identification card and must w 




Pupil Activity Program 
THE PUPIL ACTIVITY PROGRAM 
Mr, David Bradford, 
Director Student Activities 
Mr. C. A. Ladner, 
Chairman Assembly Program 
Mrs. 1. L. Smith, 
Chairman Clubs and Organizations 
Mrs. Evelyn J. Cunningham, 
Chairman Home Room Activities 
GENERAL STATEMENT 
It is the studied opinion of the Faculty and Student Body 
of the Phillis Wheatley High School that stimuli to educational 
activity are not confined to textbooks or to subjects or to 
organized bodies of knowledge. Any type of object, situation or 
impression that stimulates in an individual mental or physical 
activity, which result in modification or control of future be­
havior in the direction of the objectives of education, is legiti­
mate subject matter for education. Contributions to these ob­
jectives are made through the acquisition of information, skills 
and habits, ideals, tastes and interests. 
We believe that activities if properly organized and 
managed will contribute to the objectives of education effectively 
enough to compensate for the time and interest taken from the pur­
suit of the regular subjects for activities, and that they make cer­
tain contributions that the regular subjects do not or cannot make. 
With these facts in mind, the activities of students at 
Phillis Wheatley High School have been placed in the hands of a 
Director of Activities, who in cooperation with a Chairman of 
Assemblies, a Chairman of Home Rooms, and a Chairman of Club 
Activities, aided by students both on the planning and execution 
level, are responsible for the entire program. 
2 
CLUBS 
The Club Life at Phillis Wheatley High School has played 
an important role in the program of Wheatley from its earliest in-
cipiency. In the Fall of 1927 at the 2nd term, at least 12 clubs 
were organized, each having its own purpose. These clubs had such 
interests as training in culture, good manners, debating, flower-
making, music, drill teams, exploring, etc. The philosophy of 
Wheatley is that a club program is an integral part of educ ation 
for the whole child, and that it should include such experiences as 
will give the members training in pupil initiative, pupil participa­
tion, and pupil management. Club life at Wheatley provides oppor­
tunity for development in leadership grou work, resourcefulness, and 
originality. 
Wheatley is fortunate in having an exceptionally fine group 
of Sponsors. In some instances the students have gone to teachers, 
and asked them to sponsor a club, in other instances the teacher, 
seeing a need for club life, has organized a group. In a few in­
stances advisors have been chosen by the principal based on their 
exhibited capacity for leadership and management. Sponsors know 
that supervision which borders on domination operates to destroy 
pupil spontaneity Mid we have been singularly free from such 
problems. 
CLUbS AND ORGANIZATIONS 
SCHOOL CLUBS AND ORGANIZATIONS 
AT 
PHILLIS WHEATLET SENIOR HIGH SCHOOL 
CLUB SPONSOR 
Wheatley's Lovable Troubadours Mrs. I. L. aaith 
Cosmopolitan Club ...... .......... . • Mr. A. J. Olivier 
Beta Pi Chi Scientific Society ........... Mr. A. C. Herald 
Student Assistant Library Mr. C. Perkins 
B o o k l o v e r s .  • • • • • • • • • » • • • • • • • • • •  . M i s s  R .  P e n d l e t o n  
Aristocrats. Mrs. J. C. Johnson 
Girl Scouts. Mrs. E. H. McDonald 
Pep Club ............... Mrs* Jewel Phillips 
Senior Scouts (Boys) . Mr. E. Z. Clouser 
•^Pythagorean Mathematics Club Miss E. A. Walls 
E s q u i r e s  . . . . . . . . . . . . . . . . . . . . . .  M r .  D a v i d  B r a d f o r d  
Cinderella Club ........... Mrs. P. S. Milligan 
Sweetheart Club ................... Mrs. M. V. White 
Y — T e e n s  . . . . . . . . .  . . . . . . . . . . . . .  M r s .  V .  R .  D a y  
Hi-Y 10th Grade ................... Mr. Robert Wilson 
Hi-Y 11th Grade .................. .Mr. David Bradford 
Hi-Y 12th Grade Mr. C. A. Ladner 
Wheatley's Biological Society ........... .Miss M. A. Brooks 
Homemaking Club .Mrs. C, H. Thompson 
•^Spanish Club .Mrs. E. L. Hackett 
*Latin Club ......... ........... .Mrs. Goldie Hartshorn 
^Distributive Education Club ........... .Mr. A. J. Burns 
Adloyho . . Mrs. V. C. Berry 
Christian Student Union . Mrs. Evelyn Cunningham 
S t a g e c r a f t e r s  . . . .  . . . . . . .  . . . . . .  . .  M r .  R .  T .  H o l l a n d  
Beau Brummels ...... 
Purple and Vtlhite Squadron 
E. 0. Smith Honor Society 
E. 0. Smith Brigadiers . 
. Mr. C. A. Ladner 
. Mrs. D. C. Cleveland 
. Miss E. 0. Harden 
. Mr. S. D. Harris and 
Mrs. I. Y. Bowman 
^Modern Dance and Swimming . Mrs. Georgie Harris 
^Curriculum Club 
THE ASSEMBLY PROGRAMS 
The assembly programs at Phillis Wheatley High School 
are designed to make a definite contribution to the learning ex­
periences of the pupils. The programs are under the sponsorship 
of a faculty and student committee with plans for an assembly on 
Wednesday of each week. Cognizance is taken of national observa­
tions and holidays. These programs are planned by students with 
proper teacher sponsorship and give opportunities for self expres­
sion in speech, dramatics, vocal and instrumental music, modeling 
of garments which they have made, and discussion of teen age problems 
and vocational need. 
From time to time outstanding speakers are brought to 
the school, but about ninety per cent of the programs are presented 
by the students themselves. They are taught that they, as listeners, 
have a contribution to make to the assembly. Correct listening 
habits are encouraged. Good citizenship and well rounded person­
alities are the alms of these programs. 
THE HOME ROOM 
The homeroom is the school home of the student, — a 
distinct "haven" within the school. It is the meeting place where 
students can get guidance and training which can not be obtained 
from textbooks and formal lesson assignments. The homeroom is to 
the school what the home is to the community. It contributes to the 
entire life of the school. It provides for more intimate contact 
between the school and the community. Through it, parents are more 
easily reached; the homeroom teacher is provided an opportunity to 
ASSEMBLY 
Each home room has a home room sponsor and officers. 
The selection of officers offers an excellent opportunity for students 
to learn democratic procedures and to discover strengths and weak­
nesses in leadership. 
It is the general purpose of the home room to provide 
stimulation to students in all phases of their development. 
GENERAL PRINCIPLES Which underlie our program at Wheatley High 
School 
1. The pupil is the center around which and for which all edu­
cational activity is organized. 
2. The units of activities selected arise out of or find justi­
fication in the natural or acquired interests of the pupils, 
and each activity performed is educative to the persons per­
forming the activity. 
3. The program is so organized as to provide for training in 
leadership and followership, as well as in other important 
social and individual qualities. 
4. Procedure in the management of the program of activities pro­
vides for as free participation as possible in order that 
the spontaneity of those participating may not be destroyed. 
Opportunities are provided for the development and exercise 
of pupil initiative, leadership, and imagination. Pupils 
must make some mistakes as a part of their training. The edu­
cational value derived from an activity depends largely upon 
success in the ostensible purpose of the organization. 
5. Definite provision is made for common and peculiar needs of 
various individuals and groups of individuals. 
David Bradford, Chairman, Pupil Activities; Mrs. Evelyn J. 
Cunningham, Chairman, Home Rooms; Mrs. I. L. Smith, Chairman, 
Club Activities. 
Mr. C. A. Ladner, Chairman, Assembly Program. 
THE HOMEROOM PI Ml 
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